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άLŦ ȅƻǳǊ Ǉƭŀƴ ƛǎ ŦƻǊ м ȅŜŀǊΣ Ǉƭŀƴǘ ǊƛŎŜΣ ƛŦ ȅƻǳǊ Ǉƭŀƴ ƛǎ ŦƻǊ мл 
years, plant a tree, if your plan is for 100 years, educate 
ǘƘŜ ŎƘƛƭŘǊŜƴΦέ Confucius 

 
Quoted by Dr. Hang Chuon Naron, Minister 
Ministry of Education, Youth and Sport, Kingdom of Cambodia 
Opening address to 8th CCNGO Global Meeting 

 
 

м π LƴǘǊƻŘǳŎǘƛƻƴ  

The 8th meeting of the Collective Consultation of Non-Governmental Organizations for SDG4-Education 
2030  (CCNGO/Education 2030) (Siem Reap, Cambodia, 8-9 May 2017) was the first global meeting since the 
adoption of both the 2030 Agenda for Sustainable Development in September 2015 and the Education 2030 
Framework for Action (FfA) in November 20151.  The main objective of the meeting was to take stock of 
approaches and actions thus far in implementing the agenda and to make recommendations for civil society 
and the CCNGO in taking forward the agenda. 

 
The meeting resulted in the following outcomes:  

 
1. A Declaration that identifies: a) the main opportunities and challenges in the implementation of SDG 

4 ς Education 2030 Agenda (ED 2030) for civil society; b) assessment of cƛǾƛƭ ǎƻŎƛŜǘȅΩǎ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ 
new agenda; and c) proposed actions for CCNGO members for 2017-2019.   

2. Agreement on the updated CCNGO Working Procedures and election of the CCNGO Coordination 
Group for 2017-2019. 

3. Development of a shared understanding of SDG 4 - Education 2030 targets and implications, of global 
review, monitoring and review processes, including the identification of possible spaces for the 
participation of Civil Society Organizations (CSO) in the High Level Political Forum (HLPF) process.  

4. Agreement on the strategic role of the civil society in taking forward the new agenda and actions to 
be taken. 

 
This report provides a summary of proceedings, debates and conclusions of the 8th global meeting. 

 

1.1 Participation 
 

The meeting was organized by UNESCO, with support from the CCNGO/EFA Coordination Group,2 and co-
hosted by the Cambodian NGO Education Partnership Cambodia (NEP). Altogether, 121 representatives from 
87 organizations participated in the global meeting. 77 CCNGO member NGOs from all regions of the world 
were represented by 103 participants, and 18 participants from 10 non-CCNGO member organizations were 
present. With the generous financial support from the Open Society Foundation, UNESCO supported the 
participation of 48 representatives of CCNGO members.   

 

  

                                                        
1 Previous meetings were held in Bangkok (July 2001), Porte Alegre (January 2003), Beirut (December 2004), Dakar (September 2007), 
Dhaka (March 2010), Paris (October 2012) and Santiago (May 2014). 
2 See Annex I for the list of Coordination Group members 2014-2016 
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1.2 Opening  
 

The meeting was opened by Mr. Jordan Naidoo, Director, UNESCO Division for Education 2030 Support and 
Coordination; Ms. Anne Lemaistre, Director and Representative to Cambodia of UNESCO; and Ms. Maria 
Khan, Secretary General of the Asia South Pacific Association for Basic and Adult Education (ASPBAE). 

 
Mr. Jordan Naidoo ǿŜƭŎƻƳŜŘ ǇŀǊǘƛŎƛǇŀƴǘǎ ƻƴ ōŜƘŀƭŦ ƻŦ ¦b9{/h ŀƴŘ ǘǊŀƴǎƳƛǘǘŜŘ ǘƘŜ ƎǊŜŜǘƛƴƎǎ ƻŦ ¦b9{/hΩǎ 
Director-General, Ms. Irina Bokova, and the Assistant Director-General to Education, Dr. Qian Tang. UNESCO 
considers civil society among key education stakeholders in education and has been fully supportive of its 
engagement in the SDG processes. Mr. Naidoo emphasized that the CCNGO was one the five key 
components of the SDG4 - Education 2030 coordination architecture, which UNESCO is mandated to lead 
as per the 2030 Framework for Action for the Implementation of SDG4. The other components include the 
global SDG - Education 2030 Steering Committee, the regional SDG4-Education 2030 consultations, the 
Global Education Meeting (GEM), as well as the monitoring processes led through the UNESCO Institute for 
Statistics (UIS) and the Global Education Monitoring Report (GEMR).   Mr. Naidoo concluded with an alert of 
shrinking space for civil society engagement in many countries and the need to protect that space. The 
CCNGO has an important role in defending this space and in ensuring that the global education community 
achieves the ambitious SDG 4 ς Education 2030 agenda. 

 
Ms. Lemaistre welcomed the CCNGO representatives from around the globe to Cambodia. Reaffirming the 
shared vision and value of education as a basic human right, a public good, and an enabler of all other rights, 
she highlighted that it is an immense challenge for governments to realize alone. There is a consequent need 
for governments, the international community and civil society to work hand in hand. She recalled 
CambodiaΩǎ tragic recent history and the heavy toll of the war on the education system ς 10% of teachers 
survived. As a post-conflict country, Cambodia receives important support from the international community, 
including from international, regional, and national NGOs. The Ministry of Education values the support of 
and expertise of CSOs and actively involves civil society in policy dialogue, planning, capacity development, 
implementation and monitoring of education.  

 
In her address on behalf of the CCNGO/EFA Coordination Group, ASPBAE, and the 18 NGO delegations from 
the Asia-Pacific, Ms. Maria Khan welcomed participants to the Asia-Pacific region, their home region. Ms. 
Khan recalled the historic moments of the Global Education Meeting (Oman, 12-14 May 2014) at which the 
global multi-stakeholder education constituencies forged an agreement on its vision of a new education 
agenda for the future outlined in the 2014 Muscat Agreement. Over the months that followed, the 
international community continued debating the new global agenda for development ultimately enshrined 
in September 2015 with the adoption of the 2030 Agenda for Sustainable Development. Ms. Khan underlined 
the fact that civil society - including through the CCNGO mechanism - played a critical role in this process. 
This is highlighted in the 2030 Framework for Action where civil society is recognized as a core partner and 
the CCNGO a mechanism for institutionalized civil society participation in the global SDG 4 follow-up 
processes and architecture.3 

 
The 8th Global Meeting of the CCNGO took place after the first 18 months into implementation of SDG 4 - 
Education 2030 agenda. It is important to highlight that the significant decline in Overseas Development Aid 
(ODA) and low allocations to education in government budgets are contributing to a growing push towards 
the private sector to fill in the financing gaps. This poses a serious risk to the SDG 4 commitment towards 
equity and inclusion and for the quality of education. There are also signs of a narrowing of the agreed 
agenda and neglecting key areas of lifelong learning such as youth and adult literacy, and non-formal 
education for youth and adults. The Global Meeting strengthened ŎƛǾƛƭ ǎƻŎƛŜǘȅΩǎ ǊŜǎƻƭve to continue its 
efforts to implement Education 2030 targets as a  rights-based, humanistic, and universal agenda, which 
promotes a lifelong learning framework and places a central focus on equity, inclusion and quality. The 

                                                        
3 Para 80 of the 2030 Framework for AŎǘƛƻƴΥ άCivil society organizations (CSOs), including representative, broad-based coalitions and 
networks, play essential roles. They need to be engaged and involved at all stages, from planning through to monitoring and 
evaluation, with their participation institutionalized and guaranteed.έ 

http://unesdoc.unesco.org/images/0022/002281/228122E.pdf
https://sustainabledevelopment.un.org/content/documents/21252030%20Agenda%20for%20Sustainable%20Development%20web.pdf


5 

meeting identified strategies for civil society and the CCNGO mechanism to set in place, concretize and 
implement Education 2030.  

 

1.3 Special address by H.E. Dr. Hang Chuon Naron, Minister of Education, Youth and Sport 
 

Dr. Hang Chuon Naron, the Minister of Education, Youth and Sport, Kingdom of Cambodia, welcomed 
participants to Cambodia. The Minister acknowledged the CCNGO as a key platform for dialogue, reflection, 
and partnership among NGOs and one of the global coordination mechanisms driving the new 2030 agenda. 
The CCNGO meeting is proof of the άǎǘǊŀǘŜƎƛŎ ǊƻƭŜ ƻŦ ŎƛǾƛƭ ǎƻŎƛŜǘȅ ƻǊƎŀƴƛȊations in supporting the 
implementation of the new education agendaέ.  He encouraged the meeting to agree upon the role of CSOs 
in advancing the SDG4 ς Education 2030 agenda and urged the meeting to define key strategies and actions 
for the way forward. 

 
The Minister informed participants that the Royal Government of Cambodia has made education a priority 
through important reforms since 2013. Significant results have been observed: The net enrollment rate in 
primary education increased from 87% in 1999/2000 to 98% in 2014/15. Education expenditure rose from 
0.9% of GDP in 1997, to 1.5 % in 2006, and to 2.3% in 2015. The education budget increased from 15% in 
2000 to 17% in 2015. Cambodia is also fully committed to implementing SDG 4 ς Education 2030 with active 
engagement of all partners, including civil society.4  

 
The Minister reflected upon the impact of globalization, the unfolding of technological transformation and 
the growing prevalence of information and communication technology in education. According to the 
Minister, the new industrial revolution will have a profound impact on how new generations will be trained 
for job markets of the future and that άŀ child today can expect to change jobs at least seven times over the 
course of their lives ς ŀƴŘ ŦƛǾŜ ƻŦ ǘƘƻǎŜ Ƨƻōǎ ŘƻƴΩǘ ŜȄƛǎǘ ȅŜǘέ. It is ƛƳǇƻǎǎƛōƭŜ ǘƻ ǇǊŜŘƛŎǘ ǿƘƛŎƘ άƘŀǊŘ ǎƪƛƭƭǎέ 
children will need for future job markets. This underscores the importance of soft skills such as teamwork, 
knowledge of digital literacy, sense of responsibility, ǿƘƛŎƘ ŀǊŜ ǘŀƪŜƴ ƛƴǘƻ ŀŎŎƻǳƴǘ ƛƴ /ŀƳōƻŘƛŀΩǎ ŜŘǳŎŀǘƛƻƴ 
reform engaged since 2013 with focus on quality.5  

 

1.4 Keynote address by Special Rapporteur to Education, Dr. Boly Barry 
 

In her Keynote Speech, Ms. Koumbou Boly Barry, the United Nations Special Rapporteur on the Right to 
Education, highlighted unfinished efforts in securing the right to education for all. She identified three main 
obstacles to its realization: 1) The challenges of access: an estimated 263 million children, adolescents and 
youth between the ages of 6 and 17 were still out of school in 20166; 2) The challenge of quality: the 
expansion of access has progressively ensured citizens more and more schooling, but not necessarily better 
quality education; and 3) The challenge of good governance: many countries are plagued with issues of 
mismanagement in the use and allocation of resources.  

 
Ms. Koumbou Boly Barry explained that the lack of funding continues to hamper the contribution of civil 
society to the implementation of SDG 4 - Education 2030. The Special Rapporteur encouraged UNESCOΩǎ 
efforts to make funding available for civil society and underlined that innovative funding mechanisms should 
be explored. Ms. Boly Barry advocated for the creation of a fund for non-formal education and literacy with 
earmarked funds for civil society. In closing, Ms. Boly Barry conveyed a strong message of support for civil 
society and encouraged CSOs to collaborate with her. 

 

  

                                                        
4 Active engagement with civil society is highlighted ƛƴ /ŀƳōƻŘƛŀΩǎ Education Strategic Plan 2014-2018 
http://www.globalpartnership.org/content/education-sector-plan-cambodia  
5 Quality is addressed through 1) Teacher policy action plan, 2) School inspection, 3) Learning assessment, 4) Curriculum review and 
infrastructure improvement, including WASH and facility access to children with disability and 5) Higher education reform. 
6http://en.unesco.org/gem-report/leaving-no-one-behind-how-far-way-universal-primary-and-secondary-education  

http://www.globalpartnership.org/content/education-sector-plan-cambodia
http://en.unesco.org/gem-report/leaving-no-one-behind-how-far-way-universal-primary-and-secondary-education
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1.5 Report of the CCNGO/EFA Coordination Group (May 2014-May 2017)  
 

Ms. Camilla Croso, President of the Global Campaign for Education, and a representative of the CCNGO on 
the SDG-Education 2030 Steering Committee, presented the work of the CCNGO Coordination Group for the 
period of May 2014 - May 2017.7 This period had been historic in many regards, including three international 
landmark conferences8, negotiations for the definition of SDG4 indicators (global and thematic), the final 
negotiations and adoption of the SDG agenda and Framework for Action, and the initial phase of 
implementation of SDG 4 - Education 2030.  

 
Guided by the recommendations of the 7th CCNGO Global Meeting (Santiago, 21-23 May 2014) and the 2015 
Incheon NGO Forum, the work of the Coordination Group aimed at: 

 
1) Ensuring that /{hǎΩ perspectives and recommendations on the right to education for all, privatization 

and commercialization in education, and a human rights-based vision of education were included in 
SDG 4 ς Education 2030 commitments and targets. 

2) Contributing to the process of developing indicators for monitoring the SDG4-Education 2030 targets. 

3) Supporting the initial phase of the implementation of SDG 4 - Education 2030 through participation in 
global mechanisms  such as the Education 2030 Steering Committee and its working groups: Policies 
and Strategies, Financing and Communication and Advocacy; as well as through supporting a coherent 
implementation of SDG 4 ς Education 2030 and the FfA at regional and national levels. 

 
The CCNGO Coordination Group will continue its active engagement in the implementation, review and 
monitoring of the SDG 4 ς Education 2030.  

 

1.6  Outcomes of the survey on civil society engagement in the implementation of SDG 4 - 
Education 2030  

 
The Coordination Group, with support from UNESCO, conducted a background survey on civil society 
engagement in the implementation of SDG 4 - Education 20309. A total of 60 NGOs participated in the survey 
by completing a set of questionnaires, with seven additional interviews conducted with seven of them to 
strengthen the analysis.  

 
The survey findings are summarized as follows: (i) The CCNGO provided a platform for civil society to 
advocate with UNESCO for a stand-alone goal for education within the SDG agenda. (ii) Civil societyΩǎ 
instrumental role in developing the SDG agenda - CSOs have been particularly active in four areas at the early 
stages of the implementation: awareness raising, shaping national planning (provision of inputs into national 
plans or into new legislation), advocating for sustainable development by promoting linkages between 
education and the other 16 SDGs, and developing new types of networks and partnerships. (iii) Civil societyΩǎ 
role in building increased citizen participation and engagement in implementing and monitoring SDG 4 ς 
Education 2030.   

 
The following challenges were identified: (i) Civil societyΩǎ ǊƻƭŜ ǘƻ ǊŀƛǎŜ the voices of the poor and 
marginalised groups of population is becoming more challenging across all regions; (ii) While civil society had 
made considerable efforts to adopt the new perspectives of the SDG agenda, governments may not be ready 
or willing to integrate such new perspectives into processes, and that NGOs may not be ready to work cross-
sectorally linking education with other sectors; (iii) Funding is a persistent challenge for CSOs; (iv) Policy 

                                                        
7 The Coordination Group was elected by the 7th CCNGO/EFA Global Meeting (May 2014, Santiago). The group consisted of two international focal 
points (OMEP, GCE), four regional focal points (CLADE, ASBPAE, ANCEFA, ACEA) and two representatives of the CCNGO/EFA membership at large 
(CAMPE, ANLAE). In addition, UNESCO NGO Liaison Committee was represented in the Group ex officio. There was no eligible member organization 
nominated for the regional focal point for Europe and North America. 
8 Incheon World Education Forum (Incheon, May 2015), United Nations Sustainable Development Summit (New York, September 2015) and Education 
2030 High-Level Meeting (Paris, November 2015) 

9 https://en.unesco.org/sites/default/files/ccngo_background_paper-eng_web.pdf  

https://en.unesco.org/sites/default/files/ccngo_background_paper-eng_web.pdf
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biases, insufficient budget, privatization, lack of quality data put NGOs at risk in  delivering on some of the 
key outcomes of the SDG 4 ς Education 2030 agenda, in particular equity, quality and lifelong learning.  

 
Respondents listed a wide range of possible action areas for civil society: at national level, continue to give 
voice to excluded and vulnerable groups and broadening public debate to allow greater citizen participation. 
Civil society should engage with policy planning and making assuring its alignment with the right to education. 
Monitoring and strengthening government accountability are other interesting areas for civil society 
engagement. At regional and global levels, civil society has an instrumental role in presenting perspectives 
of the local education actors as well as marginalized and/or excluded groups.  

 
The survey identified several roles for the CCNGO: CCNGO was identified as a fairly unique structure that 
helps raise issues, messages and demands from civil society that might otherwise remain invisible and 
unheard within the United Nations. CCNGO should provide a platform for monitoring the progress of SDG 4 
- Education 2030 in line with right to education and play an even stronger role in knowledge and experience 
sharing. 

 
 

н π {ǘŀǘǳǎ ƻŦ {5D п π 9ŘǳŎŀǘƛƻƴ нлолΥ Ǝƭƻōŀƭ ŀƴŘ ǊŜƎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘǎ  

2.1  Update on global developments 
 

Mr. Jordan Naidoo gave an update of recent global developments. He reminded the group that the SDGs 
agenda requires addressing complex challenges across a broad range of sectors. Given its ambition, 
governments cannot achieve the goals alone and that the principle of effective partnerships is at its heart.  

 
The SDG4-Education 2030 Framework for Action mandates UNESCO to lead the coordination of the new 
education agenda. This includes setting up the global coordination structure, the SDG - Education 2030 
Steering Committee10, which provides strategic guidance to Member States for the implementation of SDG 
4 ς Education 2030 and ensures linkages with the broader SDG architecture including with the HLPF and the 
United Nations Economic and Social Council. The Steering Committee is an inclusive, high-level multi-
stakeholder mechanism with 38 members. Civil society representatives are elected from the CCNGO 
Coordination Group.  

 
The presentation identified the following roles for civil society: (i) keep advocating for holding governments 
accountable for their commitments to the SDGs; (ii) connect local perspectives with national, regional and 
global agendas; and (iii) share experiences across countries facing similar challenges. However, as the space 
for civil society is shrinking and threatening its key role in implementing SDG ς Education 2030, decisive and 
targeted support to civil society is needed. 

 

2.3 Global and thematic indicators 
 

Ms. Rasheda Choudhury, Executive Director, Campaign for Popular Education (CAMPE), Bangladesh, 
presented the recent evolutions in the development of indicators to monitor the SDG4-Education 2030 
targets. CAMPE participates in the Technical Cooperation Group on SDG4-Education 2030 Indicators (TCG), 
which brings together representatives of Member States, multilateral organizations and civil society to build 
consensus on the SDG4 measurement agenda and to make recommendations to UNESCO Institute for 
Statistics (UIS). The TCG civil society member is nominated through the CCNGO.  

 
During its October 2016 meeting, the TCG reviewed the complete list of 43 thematic indicators, which include 
ǘƘŜ мм Ǝƭƻōŀƭ ƳƻƴƛǘƻǊƛƴƎ ƛƴŘƛŎŀǘƻǊǎ όάƭƻŎƪŜŘέ ōȅ ŀ ǇǊƻŎŜǎǎ ǎǘŜŜǊŜŘ ōȅ ǘƘŜ ¦b {ǘŀǘƛǎǘƛŎŀƭ 5ƛǾƛǎƛƻƴ and the 
Interagency Expert Group on Indicators [IAEG]). Among the thematic indicators, the TCG identified 29 
indicators that can be reported on in 2017 and 14 thematic indicators will require further development; 

                                                        
10 Flyer on the SDG ς Education 2030 SC https://en.unesco.org/system/files/sc-flyer_en-1web.pdf  

https://en.unesco.org/system/files/sc-flyer_en-1web.pdf
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methodological work, data collection and possible revision before being effective for monitoring purposes11. 
To continue, three working groups were set up:  1) indicator development; 2) capacity development; and 3) 
data reporting, validation and dissemination.  

 
Ms. Choudhury drew attention to the highly political nature of SDGs and that of indicators in particular, 
noting areas of tension, such as with the indicator for reading and numeracy achievement in the lower grades 
of primary education. While there is an agreement that some kind of measurement is needed at early grades, 
there is no consensus on its nature, used methodologies or impact on small children. Ms. Choudhury urged 
CSOs to continue their advocacy efforts at country level and encouraged them to get involved in the work on 
indicator development. 
 

2.4   Education and academia stakeholder group at the UN 
 

Ms. Camilla Croso made a presentation on the Education and Academia Stakeholder Group (EASG), which 
brings together education CSOs, networks and academia organizations. The EASG aims at creating a space 
for education civil society within the UN architecture to advocate for SDG 4 and common cross-cutting issues 
pertaining to the full SDG agenda.  

 
The EASG, which was formally set up in 2016, is the fruit of the collaboration of four CSOs (EI, ESU, ICAE and 
GCE) during the Open Working Group sessions in 2014 and the intergovernmental negotiations in 2015.  

 
The EASG works to facilitate participation of education and academia CSOs in the UN policy spaces, in 
particular in the follow-up and review of SDG 4, including related events, HLPF sessions (reports have been 
prepared for both 2016 and 2017 meetings), UNGA activities and coordination with other Major Groups.  The 
EASG will play an active role in the 2017 HLFP sessions - an opportunity to engage with Member States and 
other major stakeholder groups. The EASG is open to all interested organizations working within a human 
rights based perspective of education and encourages interested NGOs to register at 
www.educationacademia.org.  

 
 

о π /ƛǾƛƭ ǎƻŎƛŜǘȅ ŜȄǇŜǊƛŜƴŎŜǎ ƛƴ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ {5D п π 95 нлол  

Mr. Sébastien Hine, Education Research Officer, Save the Children International, moderated this session, 
where CSOs shared their experiences on the implementation of SDG 4 ςEducation 2030 at global, regional 
and national levels. The following captures the highlights of each presentation. 
 

3.1  Global level 
 

Global Campaign for Education  
Mr. Vernor Munoz informed the CCNGO members that GCE was formed in 1999 and has since evolved into 
a network of about 5,000 organizations.  GCE is an international coalition of 85 NGOs across Africa, Asia-
Pacific, Latin America and the Arab region.  

 
1) The Global Action Week for Education (GAWE) is the yearly momentum of advocacy for GCE and its 

members. GAWE (2016)  άFund the FutuǊŜΥ 9ŘǳŎŀǘƛƻƴ wƛƎƘǘǎ bƻǿέ focused on financing, and GAWE 
2017 άStand Up for Education: Time to Deliverέ ƻƴ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ in education. 

2) Accountability and CSO participation are ƻǘƘŜǊ ƪŜȅ ŀǊŜŀǎ ƻŦ D/9Ωǎ ǿƻǊƪΦ In this regard, strengthening 
the EASG and supporting the development of the report to the HLPF are critical. GCE also works with 
student organizations to facilitate their engagement with the UN and SDG processes. 

3) Mobilization against privatization and commercialization remain a priority for GCE. The report 
άtǊƛǾŀǘŜ Profit Public Loss ς why the push for low-fee private schools is throwing quality education off 

                                                        
11 http://tcgadmin.uis.unesco.org/repositorio/map/e4bd62_Summary_TCG%20meeting_29.Nov.2016.pdf  

http://www.educationacademia.org/
http://tcgadmin.uis.unesco.org/repositorio/map/e4bd62_Summary_TCG%20meeting_29.Nov.2016.pdf
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trackέ12 was published in 2016. Further, in the area of increased and improved financing of public 
education systems, GCE has engaged with the άEducation Cannot Waitέ ŦǳƴŘ13. 

 
World Organization for Early Childhood Education  
Ms. Maggie Koong explained that the World Organization for Early Childhood Education (OMEP) was 
established in 1948 with the objective to promote the rights of the child (0-8 years) to early childhood care 
and education (ECCE). Her presentation highlighted the following elements: 
 

1) OMEP has a special consultative status with the Economic and Social Council (ECOSOC) and is entitled 
to send representatives to participate in the ECOSOC and Department of Public Information and in 
their subcommittees (NGO Committee on Migration, NGO Committee on Education, NGO Committee 
on Family, bDh /ƻƳƳƛǘǘŜŜ ƻƴ /ƘƛƭŘǊŜƴΩǎ wƛƎƘǘǎ). This status allows OMEP to raise awareness on Early 
Childhood Education, and influence policy making at highest levels.  

2) 9//9 ǘŜŀŎƘŜǊǎΩ ŎƻƴŘƛǘƛƻƴǎ ŀƴŘ ǎǘŀǘǳǎ remain a major concern for OMEP: ECCE teachers have lower 
qualifications, status, and pay (compared to primary school teachers), fewer training and opportunities 
(initial and in-service training). There is a severe shortage of early childhood educators in rural areas 
and a lack of regulations and monitoring of staff in early childhood education programmes.  

 
Action Aid International  
Mr. Mohammad Muntasim Tanvir presented the work of Action Aid International (AAI), which focuses on 
ǊƛƎƘǘǎ ōŀǎŜŘ ŜŘǳŎŀǘƛƻƴΣ ŦƛƴŀƴŎƛƴƎΣ ƎƛǊƭǎ ŀƴŘ ǿƻƳŜƴΩǎ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ƭƛǘŜǊŀŎȅΦ AAI has encountered the 
following challenges and identified major opportunities as follows: 
 

1) Main challenges: Long-term returns from education are compromised due to the short-term vision 
and political cycles. Inadequate financing and a lack of infrastructure are hindering the efforts to 
address low enrolment rates. Strong focus on assessment is resulting in narrowing curricula. Shrinking 
political space for civil society to express opinions and perspectives on the regressive public policies 
and the tendency to limit NGOs as service providers. 

2) Opportunities: Framing education within the broad framework of addressing inequality and 
positioning education as the άŜǉǳŀƭƛȊŜǊέ. Challenging commercialization of education through broad 
based alliances and highlighting domestic resource mobilization through multi-country research and 
advocacy initiatives as a way for increased funding for public education. Interest of unconventional 
allies to work together for education (e.g. human rights organizations, public service unions, tax justice 
networks). Increased realization about the need for increased funding for education and various 
mechanisms in place (e.g. GPE, Educatioƴ /ŀƴΩǘ ²ŀƛǘΣ 9ŘǳŎŀǘƛƻƴ /ƻƳƳƛǎǎƛƻƴύΣ ǘƘƻǳƎƘ ǘƘŜǊŜ ƛǎ ǘƘŜ 
challenge of proper coordination. Capacity to engage with human rights mechanisms (human rights 
council, universal periodic reviews) to address the violation of the right to education. 

 

3.2  Regional level 
 

Africa - African Network Campaign on Education For All  
Mr. Samuel Dembele presented the African Network Campaign on Education For All (ANCEFA), a network of 
37 countries, created in 2000 to promote Education for All and support the regional EFA coordination.  
 

1) ANCEFA is connected to regional and sub-regional structures such as the African Union (AU), with 
whom ANCEFA has a memorandum of understanding to promote SDG 4 - Education 2030 in Sub-
Saharan Africa.  

2) The 2016 ANCEFA political forum (Dakar, December 2016) brought together 80 participants including 
international experts to discuss effective strategies for civil society contribution in the implementation 

                                                        
12 http://www.right -to-education.org/resource/private-profit-public-loss-why-push-low-fee-private-schools-throwing-quality-education  
13 http://www.educationcannotwait.org/  

http://www.right-to-education.org/resource/private-profit-public-loss-why-push-low-fee-private-schools-throwing-quality-education
http://www.educationcannotwait.org/
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of SDG 4, SDG 5 and the Continental Education Strategy for Africa14. This forum was an important 
occasion to build a shared vision and understanding of SDG 4 - ED 2030 among civil society actors.  

3) Advocacy for education as a public good and concerns about increased privatization and 
commercialization in Africa are ŎŜƴǘǊŀƭ ǘƻ !b/9C!Ωǎ ǿƻǊƪΦ Lƴ ǘƘƛǎ ǊŜƎŀǊŘΣ ŀ regional workshop to share 
good practices and plan joint interventions was organized in December 2016 with participants from 15 
countries. ANCEFA foresees organizing such workshops in the future.  

 
Asia-Pacific ςAsia South Pacific Association for Basic and Adult Education (ASPBAE) 
Mr. Bernard Lovegrove presented the engagement of the Asia South Pacific Association for Basic and Adult 
Education (ASPBAE) in implementing SDG 4 ς Education 2030. ASPBAE is a large regional network with over 
200 members.  
 

1) Efficient bridging of global, regional and national levels: As an example, the ASPBAE 7th General 
Assembly in 2016 was preceded by 13 national-level consultations that allowed more effective regional 
planning. ASPBAE also engages with sub-regional intergovernmental bodies, for instance with the 
South East Asia Ministers of Education Organization (SEAMEO) and the Association of South East Asian 
Nations (ASEAN). ASPBAE has been engaged with SEAMEO and ASEAN processes aligning their 
education priorities with SDG4 through the Thematic Working Group on Education 203015.  

2) Governments may be daunted by the complexity of the 17 SDGs with its large set of indicators. This 
has led to some resistance for a full alignment with SDG-Education 2030.  

3) Engagement with wider SDG mechanisms and processes, such as the Asia Pacific Regional CSO 
Engagement Mechanism (APRCEM) and Asia Pacific Forum on Sustainable Development (APFSD)16, 
offers new venues for action. ASBPAE calls for more education CSOs to get involved with these 
mechanisms.   

 
Latin America - Campaña Latinoamericana por el Derecho a la Educación  
Mr. Maximiliano Estigarribia presented the Campaña Latinoamericana por el Derecho a la Educación 
(CLADE),  a network present in 16 countries and working on two levels: as a collective regional network and 
ǘƻ ǎǳǇǇƻǊǘ ƛǘǎ ƳŜƳōŜǊǎΩ ŀŘǾƻŎŀŎȅ ǎǘǊŀǘŜƎƛŜǎ ŀƴŘ ŀŎǘƛƻƴǎ ŀǘ ƴŀǘƛƻƴŀƭ ƭŜǾŜƭΦ ¢ƘŜ ƴŜǘǿƻǊƪ Ƙŀǎ ŀƭǎƻ ǇǊƛƻǊƛǘƛȊŜŘ 
its participation in strategic areas of monitoring and follow-up of the implementation of the Education 2030 
agenda that have been set up at the regional level. Highlights of the presentation:  
 

1) At regional level, CLADE has been part of several platforms and meetings, recently the Regional 
Meeting of Ministers of Education of the Latin America and Caribbean region (Jan 2017, Brazil). CLADE 
has also created a Joint Network of Parliamentarians and Civil Society, which includes 30 
parliamentarians from the region. Privatization was chosen as a working theme for 2017.  

2) The greatest challenge for CLADE is the difficult process of democratization of media and media models 
in ƳŜƳōŜǊǎΩ ŎƻǳƴǘǊƛŜǎ. This points to the need for greater plurality of voices and content in the public 
sphere. 

 
  

                                                        
14 https://www.au.int/en/documents/29958/continental-education-strategy-africa-2016-2025  
15 http://www.unaprcm.org/thematic-working-group/education-2030  
16 The APFSD is the regional preparatory meeting for the HLPF 

https://www.au.int/en/documents/29958/continental-education-strategy-africa-2016-2025
http://www.unaprcm.org/thematic-working-group/education-2030
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Arab region - Arab Campaign of Education for All 
Mr. Refat Sabbah presented the work of the Arab Campaign of Education for All (ACEA), which currently 
involves over 10 coalitions in the Middle East and in Eastern Europe.  
 

1) This region is highly affected by conflict and difficult conditions for civil society activities, and in some 
countries, civil society is subject to direct threats. ¢ƘŜǊŜŦƻǊŜΣ D/9Ωǎ Dƭƻōŀƭ !Ŏǘƛƻƴ ²ŜŜƪ ŦƻǊ Education 
remains a key moment for civil society in the region to take a position and be visible. Furthermore, to 
counter some of the negative effects of the limited working space, CSOs are particularly willing and 
interested in regional networking.   

2) ACEA has actively engaged with the Regional Partners Meetings on SDG4- Education 2030, and has 
participated in the 2nd (19-20 July 2016) and 3rd meetings (December 2016).  

 

3.3 National level 
 

Bangladesh  (Campaign For Popular Education, CAMPE)   
Mr. K.M.Enamul Hoque presented the CAMPE, which was created in 1990 with 15 members and has rapidly 
grown into a powerful coalition of over 1000 members.  
 

1) /!at9Ωǎ is proactive in its engagement in policy and practice. It uses a set of strategies to make the 
grass root voices heard and is at the same time involved in activities with global reach17.  

2) Increased financing for ŜŘǳŎŀǘƛƻƴ ƛǎ ŀƳƻƴƎ /!at9Ωǎ advocacy priorities and it has expressed 
satisfaction with increased expenditure for education from 11.3% (2011) to 14.7% (fiscal year 2016-
17).  

3) CAMPE facilitated the development of the Civil Society framework on SDG 418, a document exploring 
the alignment of .ŀƴƎƭŀŘŜǎƘΩǎ Seventh Five Year Plan (7FYP) and SDG 4, related resource management 
process and governance.  

4) CAMPE was among the key advocates for creating a ά/ƛǘƛȊŜƴǎ tƭŀǘŦƻǊƳ ƻƴ {5Dǎέ, a national initiative 
bringing together 40 key CSO development actors from different sectors to strategize the 
implementation of the SDGs. CAMPE is the focal point and coordinator for SDG 4.  

5) CAMPE pursues efforts to institutionalize civil society engagement. This remains challenging and civil 
society is sometimes reluctantly or lately (if at all) invited to take part in the processes.  

 
Egypt (Arab Network for literacy and adult Education, ANLAE) 

 
Dr. Elsamalouty presented the Hawaa, a project that empowers women in Egypt. Hawaa works with illiterate 
women in the informal sector. These women have low or no health care, receive very low wages, work long 
hours without pay, are not represented by a union, and subject to several forms of violence.  
 

1) Hawaa proposes activities to the women to improve their literacy and life skills and also 
provides information on decent work, importance of educating children, early marriages, etc.)  

2) Since its launch, Hawaa has supported 200 women to establish cooperatives, trained 5000 
women on small projects, held 2000 dissemination lessons on the culture of women's rights 
and reached 2500 young men and women within the educational system and beyond to 
spread the culture of self-employment. 

 
  

                                                        
17 For instance CCNGO, TCG, ASPBAE, GCE and ICAE 
18 http://bdplatform4sdgs.net/2017/05/04/education-2030-bangladesh-civil-society-perspective/  

http://bdplatform4sdgs.net/2017/05/04/education-2030-bangladesh-civil-society-perspective/
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Dominican Republic (Foro Socioeducativo) 
Ms. Magda Pepén Pegueron presented the άForo Socioeducativo de la Republica DominicanaέΣ a network of 
institutions and citizens established in 2000 to encourage debate on socio-educational issues, generate 
information, elaborate proposals to influence the improvement of the Dominican wŜǇǳōƭƛŎΩǎ education 
system. Highlights of the presentation: 
 

1) Foro Socioeducativo participated in the alignment of national and international commitments 
through harmonization of none major goals of the national education plans with Education 2030. Foro 
Socioeducativo also developed several advocacy tools dedicated to SDG 4 - Education 203019  

2) ECCE and teachers remain priorities for Foro Socioeducativo: Formulation of structured, informed, 
updated and consensual proposals on ECCE and teacher policies is challenging. Foro is hoping to reach 
more people through development of communication plans and strategies including greater use of the 
Internet.  

 
Tanzania (Tanzania Education Network, TEN/MET)  
Mr. Nicodemus Shauri Eatlawe presented TEN/MET, which was established in 1999 with 35 members and 
has since grown into a coalition of 181 members.  
 

1) Inclusion and quality: While inclusion is well integrated in policies20, the implementation is failing, in 
particular for children with special needs. For the 2016 GAWE, TEN/MET produced research on 
inclusion and based its advocacy on this research. As a result, 16 billion Tanzanian shillings21 were 
mobilized for inclusive education for children with special needs.  

2) The 2017 GAWE focused on learning environments with targeted advocacy with the MoE and the 
cabinet in charge of local government and rural administration (responsible for school infrastructure 
and hiring teachers) within the tǊŜǎƛŘŜƴǘΩǎ hŦŦƛŎŜΦ !ŘǾƻŎŀŎȅ ƛƴŎƭǳŘŜŘ ŀǿŀǊŜƴŜǎǎ-raising campaigns and 
study visits (high level ministry officials were for instance taken to a rural school with 800 students and 
2 classrooms). As a result, certain immediate school environment expansions and rehabilitations were 
launched.  

3) The overall policy landscape is favorable for education: Education in strongly anchored in the Five 
Year National Development Plan (2016/17-2020/21).22 TEN/MET participated in the preparation of the 
plan and is determined to stay connected throughout the cycle.  

  
The debate underscored the similarities and differences in country contexts as well as possible actions to 
enhance collaborations between NGOs and ministries of education, which seemed to be a common challenge.  

 
 

  

                                                        
19  The Sustainable Development Objective 4 in Dominican Republic: Articulation with the national educational agenda 
http://www.un.org/esa/coordination/Alliance/INFORME_NACIONAL_EN.pdf and a guide to socialization and raising awareness of 
the Sustainable Development Goals in a participatory way in the schools. 

20 Right to education is in the Constitution since 1977 and the Education and training policy from 2014 includes free basic education 
for 11 years with priority for children with special needs. Additionally, there is a specific sub-sector strategy on inclusion exists 
(National Strategy on Inclusive Education, 2009-2017), but has failed in realizing its objectives.  
21 Approximately 6 million USD 
22 http://www.mof.go.tz/mofdocs/msemaji/Five%202016_17_2020_21.pdf Education is part of the pillar ά9ŘǳŎŀǘŜŘ ŀƴŘ [ŜŀǊƴƛƴƎ 
Societies », one of the five pillars of the plan 

http://www.un.org/esa/coordination/Alliance/INFORME_NACIONAL_EN.pdf
http://www.mof.go.tz/mofdocs/msemaji/Five%202016_17_2020_21.pdf
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п π wƻƭŜ ƻŦ ǘƘŜ ŎƛǾƛƭ ǎƻŎƛŜǘȅ ƛƴ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ 9ŘǳŎŀǘƛƻƴ нлолΥ 
/ƘŀƭƭŜƴƎŜǎ ŀƴŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ 

Participants broke into four working groups to discuss the role of civil society in the implementation of 
SDG 4 - Education 2030 by targets/themes. Groups identified challenges and gaps and possible actions.  

 

  

Common opportunities  
 

o Partnerships and cross-sectoral interventions are an opportunity and a necessity. Civil 
society can initiate and innovate such partnerships and actions, within the sector and 
beyond.  

o Civil society needs to find a way to integrate national implementation and coordination 
mechanisms.   

o Civil society can gain credibility and expertise through data and evidence generation. 
Participation in the technical work is also an opportunity to influence outcomes and 
gain/demonstrate expertise. Indicators development and adaptation to local contexts is a 
strong added value area for engagement.  

o /ƛǾƛƭ ǎƻŎƛŜǘȅΩǎ actions need to remain rooted in equity and CSOs need to find ways to voice 
the concerns and needs of the marginalized. CSO need to put gender at the heart of its 
actions. CSOs will have a significant role in connecting local agendas with national, regional 
and global activities. 

o The education sector needs to actively engage in the development or improvement of cross-
sector policies and plans in alignment with the provisions of the SDG 4 - Education 2030. 
Solid policies will also be needed to address the social, cultural and economic barriers to 
inclusion.  

o Civil society can contribute to strengthening community level spaces and mechanisms that 
revitalize local democratic life, boost transparency and good governance. Civil society can 
ŦƛƴŘ ǿŀȅǎ ǘƘŀǘ ŀƭƭƻǿ ǇŀǊŜƴǘǎΩ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ŘƛǊŜŎǘ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ŘŜŎƛǎƛƻƴ-making. 

o Civil society can develop innovative and complementary approaches. It can also play a key 
role in systematizing information sharing on successful practices 

Common challenges  
 

o Excessive privatization, especially one without any quality assurance, is a major threat for 
education as a public good.  

o Lack of viable and disaggregated data constitutes a major barrier for effective civil society 
participation in planning, review and monitoring.  

o Some key concepts lack shared understanding or clear definition (quality, skills, measurement, 
indicators about learning outcomes). 

o Shrinking space and limited access to policy and decision-ƳŀƪƛƴƎ ŦƻǊŀ ƭƛƳƛǘ ŎƛǾƛƭ ǎƻŎƛŜǘȅΩǎ ŜŦŦŜŎǘƛǾŜ 
participation.  

o Large proportion of school-aged children, youth and adults without education opportunities live 
in conflict and/or emergency situations and in countries facing considerable financial 
constraints. Continued and increased attention is needed for education in these countries.  


















